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ABSTRLCT y * ' * .
Rumson-Fair Haven Regional High Schoolts sSenior '
Blective Prograr offers students who conplete graﬂuation requirements
the first three years of the four-year school a combination of the
ollowing-options for the senior year: minicourse electives, .
independent study. work experlence in the conqunity, ang N
preceptorials. .The prograa, conducted in ah open space building uith '
an open campus policy, was evaluated in order to assess its effect on
+ the cognitive angd. affective behavior .of students. The social .studies
. area was focused on since it was considered the most innovative
aspect of the programs. The evaluation process used objective tests, .
ebservations, interviews, and examinations of school materials and
inctluded two other schools for comparison. Results indicated that
compared to students in other.programsg, seniors in the Rumson-Fair °
Baven progrem regarded@ their situation as more open, flexible, and
responsive and displayed greater critical ‘thinking ability and | :
tolerance of ambiguity. On the other hand, these students were not '
"nést satisfied with their educational experlence, didé@ not show
greater mastery of concepts-and skills, and did not lead on a measnfe ]
- of self-assessed growth. The evaluators recommended contlnurmg and

strengthening the pro (huthor/PGD) . - d
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' f ‘ A S ,
O . INTRODUCTION

.. . . -

5\
A, Purpose of the Study: _ -

- (ndn;ponyEntional) secondary school senior year program on the cognitive and -
‘affeqtived behavior of the students totally participating in that:program, The '
implications of the observed results for the future educatlonal prograrnming

of that program were also examined.

cr B. Rationale: ’ . o

A major goal of social educatlon * in a pluralistic, democratic society
is the encouragement of intellectual processes that the members of that society
will find useful in identifying, responding to, and hopefully solving the en-
during and persistent problems that confront that Soci'ety.

W
Effective thinkin fcntncal/reflectxve thinking) is seen as a major component
of the intellect\fal processes that social educatioh attempts to encourage and '’
‘develop. Effective thinking implies aﬂabiilty to distingu}sh fact from opinion,
- make iffferences, render judgments, and form conclusions (Fenton, 1967). The
© same cluster of intellectual skills are seen as useful in entering problematic
societal areas traditionally “closed” to social education at the secondary level
(Hunt and Metcglf, 1968) . Effective thinking, as described above, is also_seen
as necessary, of ‘at least useful, in the study of cultures that are markedly dif-
ferent from one's own, such as e Far East (Michaelﬂs and McKeown, 1969).
) see critical,thinking as an egsential tool in - .

rbspondmg to the challe of povertys social injustice, amiexploitation.
Martorella (1971) finds logical analysis @& component of effective thinking, use-
Aul in leaming concepts. Metcalf (1971) implies that critical thinking lies at
the core of value analysis, o

While one views the tendeéncy to give cr,edepce to the valhe of effective
or critical thinking in social education,; one is similarly.confronted with the
fact that secondary school social education is 0verwhe1mlngly historical in
appr‘oach . .

Because 'histbry frequently involves considerable amounts of time spént in the
., acquisition of factual mformation, rh‘e{e ig a strong tendency to neglect pro-
" cessing such information. The results suggest that effective thinking is not . :

developed. Bolster {1962) has reached this conclusion, as did* Silberman (1970). |

- - .

- . .

’ . . < & i

* For purposes 3f content orientation of the evaluation, social studies was ‘ R )
selected since it i$ considered the most "innOVative" aspect of the al- .
ternative program being evaluated. .

. l ) )
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Fundamental assumptions conceming the value of history as the dominating

- déscipline in the education of citizens in American society have been ques~ ~
tioned by Mettalf (1963) Shermis (1967) and Schlesinger (1967) ." The task

- confronting social educators becomes that. of discovering.and developing

¢
\

-

alternatives that are demonstrably supérior to thgccopmnmmal_s_oclal_edu_-__&t R

cation one obtains in most secondary schools
. . o : ¢ . L

Rumson Fair Haven Regional ngh Schqr::ol in Rumson, New Jersey appears .
to have taken a bold step in the search fo alternatives in secondary educa-
“tion; and a major component of their innoyation concerns the social studies.
Concentrating specﬁlcally on the senior pear, Rimson educators have devised
an overall program which departs considerably from the conventional, history-
oriented, lecture/recitation courses one ormally finds 1n public secondary
.scheols in this state.

L

I, F .

Relying on modular scheduling, Rumson has inaugurated a comprehensive
program of mini-courses, precepts, and independent study.: Mini-courses -
appear to have sufficient flexibility to allow teachers to respond to the twists
and turns of current events, Independent study appears to be sufficiently
open-ended s0 that the ultimate value 'of the independent study outcomes is
suspended until the student 1s well 1nI'o his project or activity In this regard,
one is struck by the apparent superfic ality of some 1ndepe,ndent‘ study -~ sky
diving, yacht racing -- on the one hand, and a parent seriousness of purpose

. -z data retrieval, communtity teaching|-- on tz;:oother The assessment of in-
depe"ndent study turns, in part. on the.assumption that dne form™ of learning
is just as valid as another, and, the 1 emer beneﬁits when pr0vided the freedom
to.explore and fail, even (Hbft 1967) . 5t
1 - [ "

Rumson-Fair Haven Regional High School is eVidentally experimental and
innovative. Accordingly. it can yield Hata which might be ‘useful in the con-
struction of innovative models for use in other systems contemplating inno-
vation. The immediate probiem becomeés that of assessing the outcomes of c
innovation so that useful factors can be identified. For egcperimental purposes,.
the comparison of Rumson-Fair Haven with equivalent schools following a de-
monstrably conventional or non-innovative program was seen as yielding useful
data. ple immediate research effort thus becomes that of, data. acquisitiOn and
analysis

a

a

-C. Pertinent Definitions': . ‘ ) ) r L

1. Alternative Program:  Any secondary school program not based on
lecture, fact gathr, and .recitation as the dominent modeg of in-
struction. An alteWfiative program will inélude, but not necessarily
be limited to, i pendent study, mini-courses, community. projects,
and student.parti pation in curriculum decisions

L] & - -
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, o Note: The compdnent of the alternative program at the Rumson-
. F"e'i’i,l: Haven Regional that+is most characterized by the
o Qption for altenatives is, in fact, the sotial education
N C e , program. The 'social edycation outcomes, therefore,
will be cons idered as "‘symptomatic " of alternative edu*

o C g " cation effects| T,
L . '

- -

- 2. Conventional Bﬁogam' Any ‘'secondary school program not character-
. ized by 1ndependent gtudy mini-courses, and community projects as
5 T recognized alternatives. The cehventional program will be character-
wzed by the predorninance of "traditinnal" U.S. History and Civics’
courses, as constituting the dominant thrust of the social education
! program. ‘

- . 1
- .-
L

L 3. Other terms may be-defingd as the study ev@l{res.

1

D. Assumptions «. '

t . *+

Haven Regional High School altemative senior pro@ram was in fact dif-
JSerent from other, more conventional programs. Thus, the proposition
"was offered for testing that students i the alternative program would
perceive*qtheir program as being'more
were the other programs’ perceived and {hat these presumed differences
would be supported by obgervation (H 1) .
U N .
. It was also hypothesized that Rumson-Fair Haven Regional senior
high school students participating totally in the alternative senior year prograni

,fyvould significantly exceed situdents partlcipating in conventlonal programs in
thefr‘ e

’

L
1

] - . . \
L » »’.: . » i . .
L ]

H?. ability to think critically (i. e., make inferencés , recognize assump-
. tions, make deductions, evaluate arguments , and organize, analyze,

- ’} interpret information); * y X

5 1

. ‘
. y t aen '4_‘5’ ’ - .
.- . ’ > . . .

, The evaluation was based on the supposition that the Rumson-Fair .~

’

. RN L -
" . . 1. Bivariage Nkmal.poﬁﬁlati‘on - o,
. . 2. Behav1or can be measured by subjective and objective written instru-
' ¢ melnts . (A written response is thus an extenstion of verbal behaviorp)
. ,§.,, A hnea!: relatxonship will® exist betwe\en a response ehecked on.a
* L. written instrument'and a subject s.a actual: cognitive and affective
. N "behavior. s - i
. - . \ " ! - ’ - * N ' : I o *
° 4. The "climat’e" of a school ¢an be assessed through dnsite ‘obsérvation; '
S and through informal 1nterv.lews with faculty, staff, and students.
H ~- ‘."-'-:." ‘ . o - el - "-" o IC'I
7 E. Hypotheses to be Tested: e . . T

en, flexible; and reSp‘bnsive than‘ .

3. = W
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- A, S«?mpling and‘Des_;igr!: o

|' " . tion, 'per pupil education expenditures, mean CEEB scores, and the occu-

* *H3: knowledge and use of social studies concepts; -
’ ' - Fl [} ) - . *
‘H4: tolerance of ambiguity;

L .

HS: "tendepcy toward self-study, time'managemept, and independeritly
~ ¢ {initiated learning; o oo
 HE: 'satisfac'tion_ with and interest in their current educational experience,

- - ¥

) : ! - B ) e . L
* .. Evolution of the above hypotheses will be acGomplished by means of

. I S .

. t .. . —

‘(1) objective tests, {2) observations, (3) interviews, and (4)- examination
of school materials. 3 '

. .0 ., 1T METHODOLQGY e

i

In order to test the difference which may be generated by.the tests, ',
instruments, and miscellaneous measures described above, a one-way
analys'is,of co-variance was applied to scores generated by the Rumson-
Fair Haven Regional students and students from two equivalent schools.
Equivalency was determined on the basis of comparable real estate valua-

r

pation and education of the subjects* fathers.{School B and School C ~
both of which met equivalency criteria - participated in the research as
comparison 8chools. Additional criteria such as mention in National
Merit Achievement Awards, final choice of college upon graduation, over—
all percentage of students who choose to continue education, etc, were
also considered.” - ‘

In this study, the students tQtally participating in the alternative pro-
gram at Rumson>Fair Haven Regional High School were considered as the
Ptreatment” group. “Students completing conventional programs at School B
and School C were considered as the "comparison" groups.

. Th:e\e comparisons were attempted in the course of this study: Between
" Rumson-Fair Haven Regional seniors participating totally in the Rumson al-
-ternative program and: (1) seniors participating in conventional programs
in School B and Schoéol O ; (2) Rumson-Fair Haven Regional geniors who
have chosen not to participate in all the features of the alternative program,,*\.
{3) Rumson-Fair Haven juniors -- none of whom have partitdpated in the
Rumson alternative program, ‘

»
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. o . Instrum n : S :
,‘/ -
- The evalugtors\employed a General Survey for the so education
<o _ . program at eadh high sfhool. Teachers and student§ wef@ asked to y N

pagticipate in this survey. Using guidlines establish&d by the NCSS _
ask Force (Social Education, December 1971) an attempt was tade to .
assess the general strength,of the programs. This provided-dome validat~ ]
. ' ing data wseful in testing the basic supposition (HI) that the lpfograms * .-
were different and were perceived by their students as such in tems of

such thmgs ‘as openggss flexibllity and responsiveness to students. )

r

.

One of\be evaluators also spent approxlmately 18 days observing
at the Rumson-Fair Haven Regional High School. During this time approxi-
A mately 100 seniors were interviewed informally, the average interview
running between 15 and 20 minutes. The same evaluator spent 5 days .
observing at 3¢hoot C. 8ix visits were-made to Schoal B." Faculty, v
~-staff and students were interviewed briefly and informally at schools
B and C. Classes were observed in social studies at School.C. Addi-"
tionally, the student newspaper at Rurqson—Faxr Haven Regional has been

» obtained for the 1972-73 school vear. Additional (similar) materal has . :
' been received from School B and Schfol Cc, — ‘
The Watson-Glaser Critical Thinking Appraisal and the Sequential
\ Test of Educational Progress(Il: Social Studigs {1969)-were used to test X
) HZ and H3 respectively. .\ ’ . :
\ . . :
The Watson-Glasgr testsflve higher intellectual processes . .
\ a Process.,............../.........Split-HalfReliability .
) " Inference.»»»»-.oo-»»0'.»4»‘-44044440»»;.4» *61 .
. Recognition of Assumptions .........eu.. .74 .
}...“;' - . DEd}!Ction»........,»....-....‘.......... 453’ . e
) . . Interpretation.of Information ..........75.. .67 T e

—

Evaluation of ArgumentS= .c v ve v ivvvnrrvas .62

Validity data is available. The.Wafson-Glaser Test, for example, was

administered to more than 5,000 freshmen in liberal arts colleges in 13 ]

states, and to more than 500 women in Catholic. colleges in 10 states. X e

(Internal consistency for test itéms is put at” 751 '

Two scales were used to test H4. The first fest was Budr{e 'a Intolerance .

of Ambiguity Scale {1962) . "This scale correlates moderately with the F '

Scale (Christie, Havel, and Seidenberg, 1958) &nd also with conventional- . '
" ity, belief in the devine power, dogmatism, and favorable attitudes towards o

¥ censorship {(Robinson, Mgasures of Politigal Attitudes, 1970) . Reliabilities

computed by Cronbach's. alpha formula (Guilford 1954} are put at .85, Valid-

ity studias involving interjudge agreement on ratIngs or respondents i

tolerence of ambiguity support the validitmof this scale.

.




EErs,

.t

. used. No reliability‘ information.js -ggven . This ‘intolerance of ambiguity °

- - ’ ‘. .
LY . 3, ¢

. ‘ “ N ) . ) ' o
Tue Marun and Westie Intolerance of Ambiguity Scale (1959} was also

scale, however, bears close resemblange to several items on the original
P Scale. thus suggesting relevant fdce ‘validity. Further, the scale sig-

nificantly distinguished between the tolerant and prejudiced Pseudo- )

science, Threat-competition; and ", T

- . : ™~ ’ ’

In addition ‘to personal interviews, discussiops withesfaculty members,
an examination of student publications,.and an assessment of independent -
study projects, a Self—Assessed Growth Survey was used to generate meas-
ures of behavioral tendenc? ‘t§ee appendix). This is an experimental in-
sBument which appeared to have some face validlty. Attempts to ascertain
measures of reliability and internal consistency are in progress . The sum
of these measures was considered suff1c1ent~ to test HS

!

Interviews, on site observations, and faculty judgment were used to
test H5. The Community Survey Questionnaire (see appendix) was con-
sidered as a written mterview.

Two indices of school sentiment were used to test H7, Imagine That -
(see index) has an internal consistency index of .58 and a test-retest - )
stabllity index of .4% - . . - -

The names appear‘ing above‘all mstruments have been sele cted .so not to
give students a clue to the specific trait or skill being measured. "This is .
n attempt toKﬁﬁol for cognitive dissonance or resentment. l .
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o - [I. STATISPICAL RESULTS ~ - .. o
-4 . A, Bq;livalenr:e of Districts and Samples: >/

The three school districts ‘that were fc/mpared appeared to be quite
"similar in many important respects The New Jersey State Department of
Education reports the data shown in Table 1 helow: .

- * ' *
TABLE 1

N F.
4 » 5 -

C.c’:fnparison of the Three Districts %

* L
Rumson-Fair Haven Schdol B .  SchoolC i .
. Enrollment .. . R -
Grade 12 324 : 368. o 155 ) .
- Cost ) S e

" Per Pupil $1,415.27 $1,435.54 $13237.60 .
R All three communities are suburban, all thiree .spend a considerable am-
v N ount on education, and all three are relatively small to medium with Schoel

»6\Qavrng about half the enrollment at grade 12 oQtz:ther two schools .,
1

The comparlson of the four sampl
- schools are not identical  they are cl
: Y intelligence and socio~-economic scales, WHile it is probably impossible to
find thrée school distric¢ts whose clientele are identical, the statistical data’
suggbst that these dlstncts are similar. To the extent that the populations
of three school districts are different, the comparison districts, B & L. are

slightlty higher on both intelligence and- SBS necessitating a statistical ad-
justment

* in Tab hows that although the .
rly all at the upper end of hoth the

The Rumson- I‘au; Haven sample is treated as two samples as is descrlbed in
the next section,

e

) . TABLE II .
. . Means and. F - ﬁatlos for th,e/f‘;ur l‘-’rograms )
- ~ " on the Contro} Varlables - o
. N " . o f‘ 1
. it /r I - . !
. _}" Rumson=-F.H. Rumson~F . H, School  School . I - Ratlo
A Expts. Com, B~ C g
R S e 3 115.3 114.8 123.6  121.9 10,12 **
7 College : . .
i{»‘ g g ’Boar_pis 1037 1025 1149 llOg i
:, . « SBS.** * lﬁll lﬁoz ls.l . 1402 5493 *
- : * p;( 0l . ‘ o

** Th ower the numerical score, the\higher the SES; 13 is the "highést" <
" scéh possible.

4 - . 3 —
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~ difference across programs (f = 9,03,

'Co

B L
Statistical Procedures:

‘ .

A‘he sevén hypothes es concerning the relative effectiveness of the’
Rumson-Fair Haven experiment program were tested by means of énalysis
of covariance procedures. One-way analyses of variancewith adjustment ,, -
for.three covariates was accomplished using the computer program BMD X64.
Four levels of the independent variable were compared: (1) Rumson-Fair*
Haven Regional experimentals (defined as senior year studénts simultaneousl

(. enrolled in mini-courses and independent study}, (2) Rumson-Fair Haven Rég--
ional comparisong senior year students taking one or neither of the experiment
dptions)s (3) senior year students in S¢hool B, and (4} senior year $tudents in
SchooM®, * Because of initial differences between students, in the four pro-

- grams {see Table 2) covariation procedures were included in the analyses.
.These procedures automatically adjust the peangand T - Ratios in all analyses .
‘so that the groups could be assessed on the outcome measures independently '
of these confounding differences., [Q test score, college board score, and
socio-economic status (as measured by the'Hollingshead Index) served as. .
covariates or control variablgs.* All means and F~Ratios shown in the presen~
tation of results have been adjusted to eliminate the effects of these three
sources of confounding. On this basis, the design can be:considered to be a
reasonable approximation to the nonequivalent control group desidgn (Tuckman,

1972). N

*

b

. t
. Results on Prq_qram Perception:

[

-

. o

Hypothesis' 1 d.ea'lt with the extent to which students-perceived the dif-
fergnt programs @s being different’in degree of openness, regponsiveness,
and fléxibility as measured by the General Burvey. Results of this comparison
appear in Table 3. As can be seen students perceiv different programs
#s being highly different and signiflc?antly so (f = 4Y.90, df = 3/259, p¢.001)
with the Rumson-Fa:r }?ven Regional experimental pfogram being seen as high~-
est On this measure. This supported the hypothests

s

. «
L

) Resulg on Critical Thinking‘
’ L9

Hypothesis 2 dealt with the degree-of difference in critical thinking skills
among studen.ts in the four programs as measured-by the Watson-Glaser Test of
Critical Thinking. ' Results (appearing in Table 3) show another significant
= 3/259, p<. 01) with the Rumsan-
Pair Haven Regional experimentals agd¥h registering the highest adjusted mean
score on this measure. Thig finding suppbrted H 2.

C . First, ju

- ~ ]

*The original design calLecl fnr a co{ngariaon b‘Neen Rumson-Fair Haven eg-‘
{onal juniors and sentiors as a further indiéation of program effects. These com-
parisons were invalidated by two unanticipated methodolagical difficulties. .
nYors performance on.the standardized test instruments are gcored on -
dtfferent noms than seniors' performance, th.ps .making comparisons meaning-
less. Second, at the end of the school yéar when me@surement took place,
juniors were already identifying with the senior program which was reflected
both in their attitudes and behavior. ThuS. juniers could*not be considered ‘an
unblased control. -

¢
t
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/ ‘ L. Results on'Soc¢ial Studies -Skills and Concepty: ) / )

EP Test. On this feasure no significant difference were

3 ‘ cepts as a result ofthe different programs , as reported on in Table 3 in terms
Sﬁ
9 = 3/259) irflicating that the programs were producing

obtained (F = 016

- Bypothesis 3, dealin§ with the learning of social s{udies sﬁllls and con~--

‘innovation"” in this area in the experimental program.

L}

{ Y ﬁ .
0 Y
” . oyl oL A
LY \r " ¢y ~ 9 - ’
\ i‘

p cepts n the strength of this finding, hypothesis 3 was rejected
TABLE 3 - »
= Dot -
Adjusted Means and F - RatiSs For the Fou Programs \
. on the Dependent Variables
- , F " Rumson-F.H, . Rumson-F.H., - School School  F - Ratio
Lo _ Dy Expt. " Com. ' ;g C .
H 1 General B y :
Survey 2.6 30.8 29.8 © 24.9 45,90 ***
H 2 Watson- . : . .
Glaser 67.7 . 67.4 6€.0 " 58.3 e 19,03 *+
. H 3 STEP - 457.6 *°  456.8  454.9  455.7 0.69
. H 4 Tol&ance of ) ’ ‘ \\q
. Ambiguity I \/}9/2‘ 56.0 55.6 58.%.  6.79 **
. Tolerance of ‘ ' ' ) N T -
- " Ambiguity I - 07.7 4 . 319.4 306.2  314.0.  1.34
) . . - * * 4 ‘
H 5 Imagine , { . - .
That = £ 7.8 8.2 7.2 6.8 5.33 A
* - ] . . ‘
ss1 218.0 § 219.4 227.8 ° 192.7~  30.83 %**
" H6 Self-Assessed ) . °
Growth . 51.4 50.8 . 55.7. 51.8 6.94 **
- R 7 Community L ] ‘ . S )
Participation . 1.8 T 1.1 " 1.5 0.9 3.20 =
I. " - r ¥ . i M ‘
= , Y PLO0s, **p <, 01, **% P<,001
. ’ * Recall that social studies was chosen as a test area because of the high
degree of '
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F. Results on Tolerance of A Ambiguitys | . S
A N . -
Hypothesis 4 dea t with iolerance of ambiguity, the degre,e to which
students rejected exfeme, closed positions in favor of remaining open-
minded and seéking more information in an ambiguols situation. Two
instruments were used: (1) Tolerance of Ambdguity I (a long-fom\) and
(2) Tolérance of Ambiguity'll (a short, 8 item, form). Results on both
measures appeﬁr in Table 3., On the longer measure, differences between °*
the four"program groups attained statistical significance (F =6.79,.4df = '’

Regional experimental program earned the highest mean of the four group
on this measure mdica;ing they were most tolerant of ambiguity. . * . \]
. ,

On the sf?ort—-form measure {see Table 3) no significant differences were ¢

obtained {F= 1.34, df =1.34,.df = 3/259) between the groups. However, '
{  this second measure by virtue of its strength (or lack of it) was not as iable
" as the #rsy/ Its greater err¢r of measurement may have accounted for the

fatlure toYobtain significance. On the basis of the two ‘measures, it was con- .
concluded that hypothesis 4 was supported .

& \
r -

G, Results on School Satisfaction:
. ' Hypothesis 5 dealt with school satisf ction and was measured by (1) Im-~
AN agine That (a measure primarily of attitudes toward the teaching process, ex-

perienced) damd (2)_School Sentiment Index (SSI; a medsure of .general attitudes
toward the whole school experience} Results ese measures- are reported,
" in Table 3. ~

- ‘e \

On the Imagqine That test.the four groups differed significantly as indi- .

_cated by an F.- ratio of §.80-which exceeds the .0l ‘probability level for 3 !

and 259 degr\eps of freedom. The Rumson-Fair Haven Regional comparison
students attained the h1ghest mearn score on this measure (8.2) with the Rum-
son-Fair Haven Reépienal experimentals a close secor;d (7.8) . The two com~
parison distrigt schools were third and fourt respectively (7.2 and 6 8.

B
&,

£ pn the SSI, significant program differendes. also occurred Q‘ 30 82f .

= 3/259, p ¢.001. On this measure School B earned-‘the highest medn . . :

(227 3) wifh Rumson- Fair Haven Regional experimentals intermediate (318.0}.
' r - »

M A word of interpretation is in order on this hypothesis which must be re-
jected l:ﬁsed on.the findings but rejec:.ed with qualificatipns . School B of-
fered a total school program which featured strong supportive featuses such as
a resource center school newspaper dsama program and others ., These hi.ghly
regarded features were most likely the basis for the high degree of school |
satisfaction registered on the SS1 (with considerably less satisfaction re 8-

. tered on the teaching-oriented Imagine That) . Since the Rumsoft-FairHaven

3/259) atthe .01 probabiiity level. Students in the Rumson-Fair Ha}&{!\ "-f"

"4
w
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. Regional experimental program is largely on‘entezi to 4ns1.‘ruction and curri-
cular activities, it'may not be fair to judge its-appeal on a measure as, global
as the SSI; Looking exclusively at the findings on Imagine That, the higher
scores for Rumson-Fair Haven Regional comparisons than experime ug-
gests that instructional processes be exammed closely for possible improye-~
- ,ment in the experimental program, - .
. o
H Results on Self-AsSessed Q_rowth
The results on Self-Assessed Growth (hypothesis 6, see Table 3) clogely
gparallel those SK¥the SSI SSI. Slgnlﬂcant findings (E£=6.94, df = 3/259, p<¥0l)
are based pnmarily on the high meamn for schopl B (55. 7) with the Rumson-Fair
Haven Regional experimentals again intermediate-(51. 4), On this basis hypo- .
thESlS -6 was rejected. One can oply surmise that the positive total program
in Schéol B is producing these positive assessments of persomna) growth, It
must also be remembered that the {nstrument used to measure self-assessed
growth was constructed for ;h‘is study and is not standardized. ' -

I. Results on Communitv Participation: ] '
- - I\g,.p .
Hypothesxs 7 deait with a measure of Commumtv Participation the results
for which are pres ented in Table 3. The significant | - ratid obtained (3. 20
af = 3/259, p<.05) reflects the high scores af the Rumson-Fair Haven Regional
experimentals and School B students (1.5 each) as contrasted to the }ow scores

- of the other two groups (1.1 and 0.9). These findings lead to a quql%ﬂed ac-

v ‘

. ceqﬁance of hyppthesls 7. Again, School, B's performance on this measure is
consistent with'its global extra-curricular emphasis .

i)

. \
I- Results on School At'eendance‘; - : ( )
i The comparison on school attendance figures 1ngludes only. two groups: . .

. Rumson-Fair Haveg Regional seniors and senjors from School €. Attendance .
data from School B was not available. Rumson-Fair Haven Regional seniors
were cons idered as a smgle group for this cornparison.

Fpr fhe school year, the mean number of absences for 50 randomly selected
seniors at Rumson-Fair Haven Regtonal High School was 14.14 as compared to
16.14 for ¥0 fandomly selected seniors at School C. ,When compared statis—

. tically, the resulting t of .752296-at 98.degrees of freedom does not_ attain
significance at the .05 Tevel of pfo.ﬁ}ml{t%.m‘;rhus the programs Mn—
* sidered to produce equal attendance even gh the penalties at School C
are.considerably greater for unexcused absgences and the grounds for being ex-

cused are quite restric ted. . . VR
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’ /ngs to the staff, . - , = .
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. RUMSON-FAIR HAVEN REGIONAL ..
. The educational philosophy articulated by the Rumson administration is one of .o~

" number of studqnts‘sald that they had given their projeot co sistent effort through-

EKC

wll Toxt Provided by ERIC

V. ‘OBSERVATIONAL RESULTS -

Direct observation of day-to-day activities at Rumson-Fair Haven'Regional
High School and the two comparison [high schools was.an important adjunct of
this study. Between March and Jung of 1973 evaluators spent a total of twelve
days at Rumsgon, six days at Comparjison School B, apd eight days at CompariSOn
School.C. During this period the staff interviewed students and teachers, ob-
served élasses in progre&s . taured.various learning and activity centers, spoke .
briefly with repres entative adminls tors, and éxamiried generally the physical
plant, Evaluators were assisted at 8chooly B and*C by two Rutgers undergraduates )
majoring in secondary.school education. These relatively youthful observers
conversed freely with students at hoth schools and reported impressions and find- - -

allowing students the freedom to dévelop self-discipline and responsibility for
their own educational growth. This approach is seen as hopefully culminating in
the development of an appreciation for one’s natural heritage and a capacity to
respOnd to the demands of & ¢hanging sociaty.. Operationally, this translates to ,
a schedule based on a ¢luster of 20-minute modules , the lengths of which vary .
from ege unit to as many as five per day, dependlng on the demands of each parti-
cular course, \Approximatly 25% of each student's day is unscheduled, which sub- .
sequently permits the use of any one of several resource centers, a talking study

. phr—

area, libraries , laborataries . and shop facilit\Les : ). AT

- -~

During tl\e 1972- 73 ,sahool year Rumson seniors were strongly encouragea to -
develop Independent ‘study* projects during. their unscheduled time, and approxi~ . . »
mately 76% of the.class responded | By April of—i—Q]B 'I;IOwever observers noted

that only 41 of 117 students interviewed had actually l:n=.'<;,ru;i work An even smaller\ ‘.

out the school year, nlthough .students.,worked moré or lesg/under interest advi-
sors and enjoyed the ready assistance of preceptors, most still admitted varying.
degrees of d,tfficulty in specifically focusing on the crux of their prafject. A num- -
ber of students interviewed said that the independent study requxrllment had
weighed on them from the beginning and that by spring the onus, had, indeed,
become burdensome. Twelve of the 117 students interviewed mentjoned that they
anticipated waiting.until the last possible minute @d uld then put something
together quickly in order to sé‘tisfy grading requireménts. A student poll conducted
in February, however, disclosed “that only 10% of the class (respOnse to the gques-
tionnaire was put at 74% of the senior class) was actually unhappy with their in-
depéndent study. o . i\ i ,

" The dominant impression gained during -sfuder'lt interviews was that most were
trying, indéed, to bring their independent study to an academically respectable
conclusion, but were uncertafn as to the best or easiest way to go about it. Ew--
aluators learned, for example, that few studefts were familiar enough with the
basic steps of lnquiry -- at least to the point where the procedure might be dis-
cussed readily. ral students were vaguely aware that inquiry normally in~ ) -
volved orienting on f specific problem, hypothesis forming, and eventually the
tj“fhering and analysis of evidence for the Prrnsen A desilt o iusions and

j A" -] f : -
~ L . 14‘ 2 *4
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making generalizations. For many students independent.study assumed the form

of a solitary field trip an@" subsequent description of the experience. Many. stu~

" dents’, of course. were engaging in forms of independent study which did not lend

Y itself to systematic intellectual processes, While students coriceded that some
_independent study was obviously shaliow and hardly worthy of much merit, they
vehemently cautioned against the placing of prior value judgménts and suggested
that the freecjom to fail might in itself he seen as a learning experience,

-

*

i " Both traditional and mini~courses were o?e%ed at Rumson. Without exception, Y\
‘teachers were well-prepared for class and most seemed to be genuinely interested
' in the subject matter. A loose form of lecture and recitation appeared to be the
"+ dominant instructional mode, although one teacher evidently used the inductive
‘teaching method rather extensively. Level of student preparation appeared to he.
 adequate, but student response wassomewhat subdued: The lattef is possibly at-
- tributable to the presence of an obsérver. Although valug i‘ssuese&ere sometimes - .
ralsed in class,an attempt to analyze values or resolve,Ls\lue\ conflicts was 'not‘
~  observed. o o

. . R
Labofatories and industrial arts faciiities seemed to enjoy a reasonable degree C
of use; the social studiesresource center and language leaming facilities appeared - . .
to be under-utilized. Few seniors were seer taking advantage of the extensive and
. apparently well=xstaffed libragy at Rumsons” ‘Student tomputer terminals also seemed
, - to be under-utilized; but this may stem from equipment difficultiés. Simpler, more

“efficient terminals were seen in use in other schools®n a far more extensive scale. :

~ Evaluators fcmseniors generally willing to discuss their personal

ambitions and s¢hool situation in a frank angﬂ‘b?nt;ult manner. Considerable enthu-, _

siasm for the senior year was most obvious, angd the majority of those interviewed .
cited the free management of time as the program’'s strongest point. Most wete ' ’
_extremely conscious of routine academic demands and seemed to be quite eager

to demonstrate that they were equal to the intellegtual responsibilities that in-
- creased freedom tends to imply. During interviews it was noted that students .
. would continually check class schedules and then abruptly terminate the dis-

cusston when meeting time arrived.

The general cleanliness of the surroundings in tle Rumson Senior Wing was
noteworthy. Students geneyaily ‘c'leaned their tables after snacking. Other stu-
dents often cleaned up aftér the’few who were careless. When evaluators asked
who set the standards, most students coul d not answer: Apparently, in the ab-
sence of visible authority, students had internalized most of the ground rules and
conventions necessapy for the day-to-day functioning.of their school. v

In a similar light, students frequently mentioned their ger{eral respect for pro- '
perty rights thay they learned at Rumson. Many ngted the fact fhat lockers were o

_ Dot locked {without doors) ,and items such as sweatets and tennis racquets could
be left there forNong periods of time with every assurance of safety. The Rumson
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seniors pere apparently "behaving” themselves on their own and were apparen'tly )
- . quite proud of the'fact. ' . © .

Several students sfill admitted SEiPPmd gchool fmw t_ranépar:gpt excuses;
yet most expressed some guilt about this. Many students saidithat they often
felt compelled to re{a\d ahead on days absent in order to cover material that might

be assigned in class%, A few noted that flexible scheduling permitted students to*
~ make up missing work with little or no difficulty. = * "~

AS

L * .

- '] ’ L N
Dating behavior was very much on the minds of many studentS, and the eval-. . . - -
uators were surprised at the frankness with whic‘ﬁtudenis tended to bring the .
subject up. In most cases, female students init{#ed, the conversation. Eighteen '
", young women openly discussed the possibility of som% form of an unstructured
) relationship with boy friends (who tended to be somewhat older and usually in
college) . Several students mentioned that {always) their classmates were cur-
’gently practicing birth control, and that information was readily available through
Planned Parenthood in Red Bank. The accuracy of this information, of course,
could not be verified; yet-it did indicate that Rumson women were at least think-
" ing about a degree of release from traditional role constraints confronting American |
women, It wa$ noted, for example, that women at Rumson tended to respond more
‘ positively toward indices of school sentiment, than their male counterparts. Trends
in the program, conceivably are noted earlier by female students.

-y

. ’ ": - & 3 ’
Evaluators also noted that'.a sizeable proportion of the senior class at Rumson
was engaged in part-time employment. Approximately 46% of the clasgworked,
with the average student woyking six hours each week. ‘ .

-
‘ L & . . -

. oy Part-time work was seen as co?tribution tp over—all growth and pmaturation

Y dﬁing the senior year. Again, flexlbilje‘ s¢heduling often made such employment
possible. Economic gain arising from apart-~time job and the concomitant manage-
ment of personal finance was also seen as a growth accelerant. ¢ - o *
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<L ~ COMPARISON SCHOOL B e
. <o . .
" Comiparis'on. 3chool B was located in a high income, Essex County suburban
community approximately 20 miles from New York City, The Administration of .
School B do&s nqt articulate what might be considered a “guiding phllosophy. "

It dbes submit, however, that the school's primary responsibility is the de- -

velopment of the intellect. and that the individual student is the focal point of
'mt‘erest. ‘Emphasis is placed on small grougings and one-to-one situations’
students are encouraged to tutor one another. This geheral approach is sken
as hopefull‘y leading tqovards an education that is equal to each student’s.abil-
ity and relevant to his and the nation's needs$. Six years ago School B ini-
tiated modular scheduling with 18 modules of 20,minutes duration each day.
Independent study is posgible under this arrangement; yet there is no concerted
effort on the school's part to encourage this particular altemative. Several
teachers interviewed, in fact were not evén familiar with the term. Other tea-
¢herswere fully aware of the concept of ithdependent study but admitted that -
its mdespread use remained a future go,al

R
L -

Comparison School B currently follows a single curriculum in wh-ioﬁl?l all
students are’required to take four years of English one year of World Cultures,
and two years of American History. Over the past seven years 75% of School

" B's graduetes have entered four-year colleges 13% have entered junior col- . *

ih relation to other schools taking part in the study.

leges, 4% have entered technical schools and approxlmately 8% ha\{e chosen
not to continue their education. ‘ "

’
* L

Students at School B expressed extremﬁ satisfaction with. their courses and
general surroundings --'which were not particularly modern or fancy.” Evalua~
tors found the students actively ll'lC]l.llSltIiVE about the purpose of the testing and
many of the participants Were quite ‘eager 1o know the final results, especially

It was alsé noted that
while students at other schools mlght be described as "taking" the tests, the .

" sflidents at-School B could easily be described as "attacking”:the test instru=

ments . Students seemed to apply themselves with. uncommon vigor and fre-
quently demanded that, evaluators clarifytest items. Inone instance somé tests
were admlmstered during an Oppresslve heatwave. No one complained During
the summer, is mcomplete surveys were fnailed ta students at their.home address
-~ 16 completed instruments were retumed(._, h ..

.

3
-

The general impression obtained at School B was that of. intense activity.
Learning facilities were being “used to death" as evidenced by the large number.
of students poring oyer mgps and charts in the social studies resource centers.
Computer terminals were uﬂ:}bm use’ every day and students were frequently seen
waiting patiently for a cham:e to use the machines. The school newspaper was
actively peddled about the school, and students were apparently responsible for
finances. School B als® operated a student=~run wire broadcas ting system, which
delivered ear—shattering?nusw to the student commons and other areas about the

4 3 . . . ‘
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© L Astill, ldusic was trequentl? interrupted for public service.annotincements
and periodic news broadcasts. Students at School B were actively working to

obtain fXeilities for a 10-watt radio station to be operated from -the school,
F . . -

: © e
Evaluators also noticed that-newspaper and magazing r ading was quite .
common, and copies of the New York Times were much in evidence. Students
admitted, however, that a subscription was a prerequisite for several social
studies courses. Creative arts and industrial arts workshops were in extensive
use; evaluatots did not have the opportunity to observe tradmonal scLence courses
+ in pl‘Orgress. . . s ) T J g
. Equally noticeable t0 evaluators was the general disregard of school surround-.
., ings at School B. Littering was common inside and outside the buildmg Hall-
ways tended to be strewn in'places with used paper cups, empty beverage cans,
and discarded papér. Students seemed only vaguely aware of what was 3o patently
obvious to outsiders. " 1 guess nobody gives a damm here," one senior remarked
when asked about the condmon bf the grounds .

L\ .

: ﬁg‘:cordmg to teachers interviewed at School B, absence and class._cutting did -
not appear to be much of a problem. Several teachers felt that students automa-
tically made adjustments for lost time. Strictures against truancy and class. cut-
tigg were” "still ooks" ‘but both teathers and gtudents said that the rules
had not been inv in recent times',’ -« ~ - :
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v : COMPARISON 3CHOOL C ’ ooy

‘ ® . - . - : 4 . . . ‘ﬁ
- 7 YComparison hool C was located in a hkigh income, Morris County suburban - .
community approxigately 30 miles from New York City.. According To siatistics <t

furni‘shed by the disXfict. only 5% of the wage-earning parents work within the '
. borough in which the schoaol is situated; the remainder commute to New York City.

and to ‘other locations in New. Jersgy.. The borough is compnsed of smglé\family

. homes wlth very little. mdustry. The pppulathm includes- busmess executives, . S
intellectuals , afy many managerlal level business leaders. Accord‘ingly, fre-
quent businésé transfers * cause an average turnover of 10% in the populatlon each

; year. The district finds that this.does not cause any real. prohlem for the socio~

‘economic background and educational desires of newcomers tend to mdtch that of

those who trans.fer out.

oL

!
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»
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facts and skillg" necessary to unglerstand and interpret {ssues and to make judg-

ments consistent with his indiv] uality. The classroom 1g seen to be a place to

develop attitudes.about critical i§sues in all areas ..."it ig also the place to in-

volve the student 1n performing, gkbl_gmg doing, making, so that the individual )

The guiding philosophy of . Si:énool C is that of helpmg the studen’e acquire the

H
refmes his emotional, as well asthis intellectual, responses to life."

The students at Com
approximately 85% elect t

rigon School ¢ are well~endowed intellectually, and
continue their education each year. Approximately

45% of the Students at School’ C carry five tradxt;onal major sub)ects during the

senior, year; the remainder tend ‘to carry. four major subjects and éne elective o

such as music or drama. All courses meet five times each week and each period '
- PO 4

is 45 minutes long:
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Ir‘:degg_ndent study is possxble at SchOOL_Q&__Béfore mdepem}lent study is under-

I

taken, however, the student must first read the descnptlon of, the dndependent

" Study Program for School C and then execute a "Prehtmnary Applicatxon, * Which

.
b

(1) objectives,

.....

is a two-part document of some' length. The student must then arrange an interview

‘with the Chairman of the department to which the desi,red independent study-

The chairman then’ reyiews the Independent Study ﬂr grqm with the student {a pros-,
pective teacher/advnsor may be present at this con rence) . The student then must
prepare a typewritten, detailed statement of his independent study plan mcluding'
-(?2) method of study. (3) resources, (4) method of evaluation (9 °
plan for research project, thesis or culminating ac’tlvity. Once this. statement has._
been prepared, the student must arrange a second conference with 8chool C's In-
dépendent Study Screening Committee. ThlS will include necessanly the Principal,
Department Chairman, Guidance Counselor and Independent Study Advisor., The-

student may not proceed until he obtains approval f_['om the Independent Study - _
Screening Committee (which may need to weigl'i the matter) , nor until he secures
All materials must accompany the letter to

a létter of approval frorn his parents
hts parents.
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. [ N It is also recommended that school ime not be used for making preliminary -
. independent study arrangements. Dunn the 197’2 1973 school year fewer than

N The Student bEhaVIOl' at Scho 1 C is. rigidly controlled b'y strict regulations

. that were produced upon request. S.tudent‘ may not be absent from school to s ]
engage in research or prepare for examinatibns. All students "are expected to o
"attend school regularly," the rulébook cautions. If a student is absent on the
‘ . ddy a paper is due he may receiye full credit only by: (1) sending the paper in R
* . with someone so that the paper &eliyered to the teacher by first period or (2) - SR
by mailing the papers6 that it {s pOstmarkeld before 8:30 A.M. on the date due, .
ﬁtrdent_s failing to meet these requirements face a "penalty" of one grade lower .-,

£

a

. S -
Attendance figures are reasonably impgés$ive at School C (although notias,
high a% those of Rumson-Fair {-Iaven Regional{High School) . This is understand-
"“able when one realizes that a "truant" is assigned one detention for each_period . |
missed. A day's absence can often result th a week of detentiéns. Students alste g
. receive "F" for all work'due on days absent, and this work may not be made up,
Students are also assigned detentions for tardiness. As one senior guidance tea-
'cher, explained, “teachers here just love to assign detentions, even if a studént
- is- 15 seconds late. They just wait for the bell and then go after the kids with a ..
c . vengeance. Students assigned detentions must remain after school for 2 hours '
and 45 ininutes, , T}ie district has hired a full-time paraprofessional to monitor ot
the detention hall. Seniors with jobs may work woff their detentions dusing school
.hours i.e., during free periods, : .
1] “f .
Rules have recently bee]n eased somewhat for the senior clgss at School C.
1f parental permission is granted, seniors are permitied free ackess to available .
school facillties during- study h&tls and lunch period. Seniors lsa. lose this
/ perogative if an unsatisfactory grade is received in "applicatio * in any sublect
during any marking period, Students also lose all privileges if they skip a class,
use an automobile without pemussron smoke in a car, loiter, or fail to call in .
'when absent. .- <.

LR . L ] /
The exercise of First Amendment free‘doms is somewhat discretionary at Schooi
C., For example literature may,pnly be distributed to students at two remote poirits
on the school grounds, and then only after school hours, Dress codes have re- B
cently been eased; yet clothing prejudicial to the good order of the school is pro~ . h
hibited .’ One student was suspended, for example, after an altercation arising

from his fefusal'to take off a purple coat at the request of an assistant principal.

4

" Few classes in i‘)rogress were observed at School C; most teachers tend
close their doors on the final bell (which was not really a bell but rather a high

—— ——— | — -
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. * . ' tréquency electronic signal qmte similar to the sound that emanates from a mod-
IR ' ern police siren). In any case, lecture and recitation seemed to be the dominant

.. ¢ " mode of instruction. Several teachers were seen speaking from small, desk-top

* lecterns. Science teachers tended to have a preference for white laboratory coats.
» ~ Many took thg ir profession qulte seriously. At a teachets' meeting held during

, “ i the spripg of 973 a'motion for limited 1mplementation of pass-fail grading was

e soundly defeated. ) : o . .
-i., - R o . . S
v The student’$ at Sthool C - are evaluatéd on the basis of academic’achievement
" and cﬂtzenshtp. Courtesy, punctuality, leadership responsibility and group par=
tic¢ipation contnbute to one's citizenship'grades. Students obtaining a grade point
; .average of 3.5 (A = 4) are eligible for the honor roll, proyided they are able to show
i «. evidence of "good citizenship.” A Cin any course, no matter what the overall -
for grade point a.verage might be, autOmatxcaJIy diquatifies one from the honor role. )
.’,- An. unsatisfactory "attltude“ is also .grounds f&f disqualification,

Students at School C opénly complamed to the evaluators about the lack of
freedom; and many admitted breaking the rules'w never poss:ble. Students were
also quick to ridicule teachers and administratorsibefore the evaluators, who were
obviousty outsiders, Several students at Schoo also chose to deface their test
mstrurhents . thereby rendering their results useféss. Students at School C were

. also less inclined to discuss their persqnal plans and ambitions with the evalua~
tors.. Nothing, it seemed, really mterested rhem. -

' ® . L . N '

. School C was extremely clean, hom?ever. Evaluators also noted that 1t was
unusually quiet as a high school. Wheén school ended students left rapidly and
within.minutes the bmldmg was virtuaily empty and almost totally silent. )
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+'. '+ V. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS * . |- \
: A: Summaiy of Purpose: . - L T .7 s
¥ N . . . R . . . . P

. +  RumsonsFair Haven Regional High School is running a’Senior Year Alter~
. *  native Program supported by Title III monied which ig characterized by such
innovative features/as‘ médular scheduling, mini-courses, independent studyy'
. optlon, group precepts, flexibility of rules, and flexible use of space in-
cluding a student®ounge. This’ protgram was expectea to €1) be seen by stu~ "
dents as open, flexible, and responsive: (2) improve their, leaming amd think-’
ing skills, {3) make them morée toleran of ambiguity, (4) make school a more
pbsitive experience for them, {5) help em grow and matSre.in,thejr own self-
mandgement, and (6) increase their wil ingness and incﬂnafibn to participate
in community anities - .

L4

+,7‘:~" "

’ B. Summarv OfMethedoloqv for Evalilation- . e . *

For comparison purposes ‘four groups * were idg;'rtified ,(l) Rum m;-f‘air :
Haven Regional seniors enrolled in both*mini-couﬁ’ées and indep€ndent study,
"(2) Rumson-~Fair Haven Regional seniors enrolled in orie o;Me two
options **, (3) seniofs in School B, a schciol an affl ue 'New Iersey suburb,
which has introduced some alternatives in its:§epiot Yea.r D%gram “(e vg» modular,
scheduling) but not as many as Rwirison~Fair Haven Reg[é and {4) seniors
in “School C, also located in an affluent Ney Jersey su‘bw:b Hut offering a -

senior year program that ts- highly tra l onal in bofh confrol and’ program .
4 "ﬁ. " . 1y
/. Samples of from.between 50 and 6.0 students Werﬁ,r,andomly drawn frqm
each group and tested during the two weekss efore graduation . Test measures

were chosen or constructed to measire éack™of the purﬁpses isted above and

_o

.

] (\ ' -included two standardized learning‘fieasures, the STEI? Test f3r social studies *** )

and the Watson-Glaser Test of Critical _l_\in_}ng. ugof small but signi-.
- ficant differences in intelligence and social statqg}s b tween tlge four groups,

statistical adjustments were made in-the analxsl‘s to providp comnensation and

hence render the districts ecpnal on these i)ﬁ,pog'taqt factoss. e

a »

i

C. Summarv of Finding_ o A ‘

ce . N
- b H .

_ e I . A +
The following statistical fi‘ndings were obtaihed: o / .

T?}F.

. AR B b2
(1) 'Rumson~Fair Haven Regional seniors “in t% progrSm saw. their program )
T as being more open flexible, and responsyve thah #id séniors tn the-
other three programs. In fact, they did see the pr‘ogram as offering them
. more options than the other ﬁrograms offered o N

b

. i . . i

- * Rumson-Fair Havefi Regional ’ funiors were originally included for comparison pur— .
i - poses but were 5}1 sequently dropp? for methodol,igical reasons, , ot

'
E

a
»

** Keep in at thi3 group experiences some of the ‘Eltematives ir{ th experi-
~  mental ppegram even though it has not chosén the tWo seleqted for, disting-gishing ‘
_ «betwwen groups. - . A' ' ’ . .« - s

Social gtudies was chosen ‘a8, sample target area because it Was taken by
@“7" all Students and because it refl"eeted the alternative program methndnln%u .

# e 4 .
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e i (2 Rumson-Fair Haven Regional seniors in the program dlspiayed'more .

LY h ) critical thinking ability than seniors in the other three programs upon
! ) Gompletion of the program, _

- the mastery of slocial studies concepts and skills. All presumably

K ." gained equally in this area. - g _ o

(3) No differences {nong seniors in the four programs Were obtained on

. =) - ~
* _ {(4) Rumson-Falr Haven Regional seniors participating in the altemative .
! progr@m*rsplayed greater tolerance of ambiguity than seniors in thée A )
. other three programs upon completxon of their programyagain reflecting ]
progrant impact in an important goal area. \i
L] %
(5) Rumson-Fair Baven Regional senior. in the alternative program were
not clearly the most satisfied with their sendor year educational exper-
ience in comparison to seniors in the other programs. School B, fea-
' 1 turing a highly diversified and outstanding extra-curricular program,and,
. - including options of its own, elicited greatest satisfaction on a global
" ’ measure of liking school while the "regular* Rumson-Fair Haven Reg~ /
B al senior program produced the greatest s fac iofr,in terms Of {—
. ‘ llking the instructlcm. This latter finding ma féﬁ e outstandlng
quality of science instruction in Rumson-~Fair Haven egional RBigh
School and the necessrty for 1mpr0\ment in instruction in alternative

-

‘program.areas., -

' {6) On a measure of self-&isessed growth, mﬁ-percept’iéhs of

. growth in schogk-related areas to growth in other ateas, seniors in -
' the School Bgfodgram again outdistanced those in the other three pro- ¥
grams,, perhaps on the same basis, as was true for the satisfaction find-
ing. The fact thaf* neithér the.reliability nor the validity of this Jneaﬁlre .
has been established must be kept in mind. / .

P (7} On a measure of comtimmty partlclpatlon seniors’in the Rumson-Fair
) Hawen Regional alternative program and those in School B topped the
field, establishing a link between programs involving alternatives and

_ LN g the mgvement of education into the community sphere.’
: D. Conclusions: .- . .- & s

. . - - -, b
The above findings led the evaluators to the conclusions listed below:
Y c - . .
' <0 ¢1) The so-called altefnative program for senlo\rs_a.f-l&umson-l’alr Haven
_nglonal High School is truly an alternative program. Seniors have
"been given moreg. “options and more flexibility of choice and avénues
of self-directed learning in the program than ig" true of those not in,

- o= the program or in other programs , . .
e, v . . ’
= ' ) y SR
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N (2} The alternative program at Rumson-Fair Haven Re l‘(ﬁ High has been
sonably effectivé in producing desireable outcomes on both a rela~

' tive and .absolute basis in both traditional and innovative areas. The .

- program has had a clear salutory effect on thinking skills, tolerance of

‘ ‘ambiguity, and community participation with some gains evident in i

. self-management and attifudes toward 'school. No relative losses weres.

. e);idenced in traditxonal achievement areas., T

+

(3) The alternative program effect has permedted and influenced student
, contact groups such as seniors riot ‘completely involved in the program,
and juniors. Both groups showed the spillover effects of the positive .
\ environment in which the alternative program operated,and both’groups , ,"(,
directly experienced some oj the aIternative factors such as modular

schedulxng. . v 4.» d
\ L
(4) The alternative program presents room for improvement p marilv in & . |
terms of fulter and moré effective implementation of alternatives . v E
All of tire altefnagives are not clear alternatives; all do not necessar-
 ily provide options. Instruction of micro-courses is typically. d0ne in
a traditional, lockstep fashion; the resource center, more indiyiduali-
i zed approach to instruction has not been well-—implementedf 1t is,
: thus, primarily in the area of instruction, that altemativea cap be more
; fully introduced. ~
/ .. ‘ ; . /o A ’ -
/ E. Recommendations: L. . - PR
5 Based on the findings and conclusions, the following recomme /d-ations are

offered J v
’ - B 0’. - *

(1) The alternative program for seniors at Rumson-Fair Haven Redional High
School should be continued, The program has been reasonably effective
) in meeting many of its goals without producing doncomitant negative
r effects of ahy detectable sort. It must be consi ered a qual ed suc-
' cess in terms of implementation and thought mqst be given th its im-
provement and. not to its demise. - ‘ Vo e ! T ; A

} -t e

(2} The program ghould be strengthehed by providing more real instruct-)

~ ional altérnatives aimed at maximizing student growth.and the ac-
‘quisition of thinking skills. More attention Should be paid to the ,
development-of altermative Todes of-instruction and to the improvement
of existing ones through the advent of resource centers, individualized
procedures,and in-service training in instryctional strategies. Such é
alternatives should incorporate all disciplihes and hence increase the

. reality of interdisciplinary lean‘jng experiences .

. - " - PR -
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{3) Seniors at Rumson-Fair Haven Reqmnal High School should be en-
couraged and assisted in more full involvement in independent study
and the utilization of instructional alternatives. To accomplish this,
it is probably necessary to expose juniors to some features of the’

[ -

program and to prepare them to engage in meaningful independent., = ~° -
stu ects and to make intelligent and motivated instructional

_ghoices. Some degree of involvement on the part of juniors would _ .
probably provide the best form of mtroductlon. For stuﬁ!’nts in the -

program continued support for and technical assistance A con- —_—
ducting inquiry-crienteq projects should be provided throughout the
year to facilitate succe}sful independent study activities. The av- . -
ailability of.instructional resources needs to be more structured. In-
dependent study/]workshops" rnay be a help in thigrPegaras .
N ’
- An attempt should be rna_de to more fully provide sefitors at Rumson-
Fair Haven Regional High 8chool with the information and stimuli of
metropolitan life, Mainstream ideas and activities in social, poli-
tical, economic, and aesthetic spheres usually associated with life."*
in areas close to cultural centers should be more readily available
in-the day-to-day senior program. This, too, is a major source of '
alternatives and can be a valugble adjunct to instruction and indep~
\endent study . .

-
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‘ ~ EVALUATION-REPORT, // oL .

RUMSON-FAIR HAVEN REGIONAL HI&H SCHOOL - R . ( .
o~ AUI‘ERNATIVE SENIOR PROGRAM : .

. - r'—‘_ ’:0_‘ * . ) ;

fonal High School 'Was conducted by Dr. Bruce W. Tuckman and Thomas H1
both of-Rutgers University, between'March and June 1973.

i "7 ‘The evaluators found Rumsonvf'a{r faven Regional to bei' an experimental

and innovative school whlch has taken 2 boid step .in its séarch for alternatiVes
in eclucatlonQ ) . “
s . '
e The evaluation established that the Rumson-Falr Haven Alternatlve Senior -
., Program 18 truly innoyative and different from conventlonal programs? Thé team’
e found that seniors_at “the school'fpvolved in this program ~significantly exceeded
4 _senlors in, conventional programs in such areas ag critical thinking, tolgrance of
/ Z - ambigylty (the degree to which students would reject extreme and closed positions

in Javor of remaingii;:en-mlnded in ambiguous situations), tendency towards pelf

* *

, tudy, time managewment and independent J‘lnltiated leami.ng ‘as well as involye~ -
- ,,/  ment in community. afffirs. They found thét thése same students attained these o
/ chamcte‘rlstics without any loss in traditiontal achievement ateas. . -

- i L. ¢ ' . trl:,
&7 : I am very glad the evaluators have cozrfirmed ‘the. philosophy undqr whlch we "
. / have operated.” said Dr. John F. Kinney,: supenntendent. "We have. strongly be-

liéved in placing faith in our students to develop self—disclpllne and reaponal-
" bilty-for thelr own educational growth "

\ v L

LI

) The program, -which was dealgned b 18 studenta and six membars of‘fhe faculty
i " during the summer of 1971, has such innpvative features as modular scheduling, * &
. . mini-courses lndependent study optiony, group’ prec:g:ts flexibility of rules and

L
N

A ‘flexible use of space, including a stude t Ibunge. Itiwas funded under-anE. S.E. A.f R
- ~~Title Il federal grant and was directed by, Newton Bergn asgistant superintqtdent
. .in qharge of curriculum < . :

1 =

v : -3

;o ' Rugnson-Fal;.Haven was compated to éf igh schools from two afﬂp'e'nt N‘ew 1‘5

Lt Jersey subyrbs which also.spend considerable amounts in education.. Cost per 3

' pupil in the three schools was: $1,415. at Rumson-Fair Haven; $1,435 - at. Com<. K4

S parison School B-and $1,237, Bt Comparison School C. All three districts are small- 3

B tom medium {r size, - . N p
N L o -

. . The evaluators directly observed the day to. day actlvltlea and oparation of the
~.three schools.and cqnducted their study on the basis of. objective tests, cheerva-. -
tions and interviews. At Schools B-and C 1t y -were assisted by two Rutgors Unl- E
verslty undergraduates majoring in elementary school education,
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' For compafison purposes four groups’were identified in the three schools:
1} Rumson-Fair Haven seniors fully involved in the Alternative Senior Program;
- 2) Rumson~Feir Haven seniors ns¢ fully involved in the program; 3) seniors at .
School B’ which offers some alternatives in its senior program but not as many °
as at Rumson-Fair Haven and 4) seniors at School C which offers a highly tra-
ditional program both in confrol and program material
. The tegm drew at random 50 or 60 students frorn each group and conducted
their test using two standard measures of learning, the STEP test for social studies
and the Wa“f‘son-‘Glaser Test for Critigal Thinking. Social studies was chosen as &
sample target area because it was taken by all students and because it reflected
the alterndte progfam’ metlmdglogy. o .
. L A h v
The team concluded that the Rumson-Tair Haven Alteméte S;enior program, is
. truly an altemative program, that this program has been reesonably effective in
achleving tts\ goals and that it has permeated anckinﬂuenced other student congact
groups not directly involved in it. . : ) e .

:‘
]
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The .evaluators recommend that the program should be cohtlnue;g; it should he
strengthened by providing more instructional alternatives; and that seniors should’
be encouraged and assisted in their 1nvoNement with mdependen’c sq'tudy.

]
L - v

In a final observation the evaluatqrs found that the educetional philosophy
at. Rumson-Fair Haven Regional fis one which allows ‘seniors the fréadom to develop
'self-cliscipli'ne and responsibifity for their own educational growth. They found
that this approach would hopefully culminate in the development ofvan appreciation
of one s ‘natural heritage and a capacity to respond to the demands of a changing

4

iy

society . . , R .
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